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ABSTRACT 

 

Azmi, Mirza Fakhri (2016). An Analysis on Blended Learning Strategy in Language 

Testing Course of English Teacher Education Department. A Thesis. 

English Teacher Education Department, Faculty of Education and 

Teacher Training, UIN Sunan Ampel. Advisor: Dra. Irma Soraya, M.Pd. 

Key words: Blended Learning Strategy, Language Testing Course, English Teacher 

Education Department (ETED) 

Blended learning is one of teaching strategies that combines face to face and online 

learning. The blended learning strategy involved as the development of technology. 

The purposes of this study are to describe the learning processes of blended learning 

strategy and students’ perceptions on advantages and disadvantages of blended 

learning strategy applied in Language Testing course. This study used qualitative 

as approach, and the research design is descriptive case analysis. The data was 

collected by observation during the course and questionnaire gained from the fifth 

semester students of 2015 academic year taking Language Testing course as the 

respondents. Based on the result finding, the researcher found that in the face to 

face learning, the course applied communicative and cooperative approach with 

jigsaw as the main activity, and PeerWise as a web-based education that applied in 

the online course. Also, the study discovers advantages of the blended learning 

strategy from students’ perceptions, including Opportunities to create learning 

communities, flexibility, increased interaction from students, best of both worlds, 

and asynchronous communications. Nevertheless, as the disadvantages of the study, 

the study also discovers time requirements and Students’ perception of blended 

learning including technical online activity, lack internet connection, and final 

project. Thus, it can be a pattern for other teachers or lecturers who intended to 

apply blended learning strategy for their future courses with having consideration 

of its advantages and disadvantages. 
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CHAPTER I  :  

INTRODUCTION 

This chapter provides the background of the research. It describes the reason 

why the researchers conducting the analysis of Blended learning strategy in 

teaching. Afterward, the problems are designed in the research questions along with 

the objectives of the study. It is continued with the significances of the study to 

inform how the result of the research will be beneficial. The limitation about what 

are included in this research is provided in scope and limits of the study. Finally, 

the last part of this chapter is definition of key terms. 

A. Research Background 

As a global language, English is important to be learned. It is very 

beneficial in many cases.1 One of its importance could be a communication 

between communities around the world.2 Because of the fact stated before, 

English is also important to be taught at school. Teaching English must be 

preceded by connecting thoughts and actions. Teacher should think about 

subject matter, students need, their behavior, and also think about what they 

can do to help their students.3 After considering those aspects, teacher should 

decide methods and strategies in teaching English which will be used. 

According to Diane Larsen-Freeman, there are 9 teaching methodologies; The 

Grammar-Translation Method, The Direct Method, The Audio-Lingual 

Method, The Silent Way, Desuggestopedia, Community Language Learning, 

Total Physical Response, Communicative Language Teaching, and Content-

Based, Task-Based, and Participatory Approach.4  Those methodologies are 

meant for teaching second language. In traditional teaching methods, teachers 

have been blending or integrating various types of learning activities and 

resources in classroom, laboratory, and practicum for a very long time.5 In line 

with the statement before, students usually feel a boredom because of the 

repetitive activities they have.6 This affects some goals of the course which 

later could not be achieved by students. Therefore, nowadays, teachers are 

                                                 
1 David Crystal, English as a Global Language, Second Edition (Cambridge University Press, 

2003), p. 2. 
2 Ibid., p. 11. 
3 Diane Larsen-Freeman, Techniques and Principles in Language Teaching (New York: Oxford 

University Press, 2000), p. 1. 
4 Ibid. 
5 Gina Saliba, Lynnae Rankine and Hermy Cortez, Blended Learning Team, Learning and 

Teaching Unit UWS, Learning and Teaching Unit 2013: Fundamentals of Blended Learning 

(University of Western Sydney, 2013), 6. 
6 V.J. Shackleton, “Boredom and Repetitive Work: A Review.” Personnel Review, Vol. 10 Iss: 4, 

pp.30 - 36 
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required to be more creative along with the development of technology. It 

means that they have to utilize technology for teaching. 

In line with the development of technology, teaching method and 

strategy are highly improved, there are evolved e-learning or online learning; 

they utilize technology to ease and support students in learning. Utilizing 

technology in teaching means mixing learning and teaching practices in 

extensive ways.7 The combination of computer-mediated communication with 

multimedia courses, electronic libraries and databases become new kind of 

educational experience.8 According to Ruth and Richard, e-learning defined as 

a study delivered by computer, including CD-ROM, internet, or intranet, that 

designed to support and achieve learning objectives.9 Online learning could be 

flexible because it can be done anywhere and anytime. But, as the opposite, 

students cannot be monitored directly as the face-to-face learning do. Looking 

at the field, when teachers give a task for their students, the teacher do not know 

whether their students do the task by himself, cheat to their friends, or the task 

is done by others. Therefore, nowadays there is a teaching strategy called 

Blended Learning Strategy which is combining traditional teaching 

methodologies with the online one.10 Students often experienced a boredom 

while learning, this is caused by several factors, one of the factor is that they 

find a repetitive monotonous learning strategy that does not excite them.11 

Today, the term ‘blended learning’ has grown to mean the integration of 

classroom learning with online or e-learning. 

Blended learning commonly means using two or more methods or 

solutions to achieve learning goals. 12  Blended learning represents an 

opportunity to integrate the innovative and technological advances offered by 

online learning with the collaboration and participation offered by traditional 

learning.13 Blended learning is also well known as blended education, online 

                                                 
7 Som Naidu, Learning & Teaching with Technology: Principles and Practices (London; Sterling, 

VA: Kogan Page, 2003), p. 1. 
8 Marc Rosenberg, E-Learning: Strategies for Delivering Knowledge in the Digital Age (McGraw-

Hill Education, 2001), p. 28. 
9 Ruth Colvin Clark and Richard E. Mayer, E-learning and the science of instruction: proven 

guidelines for consumers and designers of multimedia learning (San Francisco, CA: Pfeiffer, 2008), 

p. 7. 
10 Josh Bersin, The Blended Learning Book: Best Practices, Proven Methodologies, and Lessons 

Learned (John Wiley & Sons, 2004), p. 18, accessed 6 Oct 2016. 
11 V.J. Shackleton, “Boredom and Repetitive Work: A Review.” Personnel Review, Vol. 10 Iss: 4, 

pp.30 - 36 
12 Diann Wilson and Ellen M. Smilanich, The Other Blended Learning: A Classroom-Centered 

Approach, 1 edition edition (San Francisco, CA: Pfeiffer, 2005), p. 12. 
13 Kaye Thorne, Blended Learning: How to Integrate Online and Traditional Learning, 1st edition 

edition (New Brunswick, N.J.: Kogan Page, 2003), p. 2. 
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education, virtual education, internet-based education, and education via 

computer-mediated communication.14 It is applied in an organized style, to 

achieve learning objectives.15 This teaching method will give some benefits for 

teachers, learners, and organizations. One of the benefits will be widened reach 

of teaching. The course is not only held by face-to-face method, but also can 

be held online. This strategy means that every educational learning using 

World Wide Web through internet connection as a tool for supporting teaching 

process in the class can be regarded as blended learning. Web stands as a 

teaching media and an assessment tool that gives students newly different 

challenges and experiences. This is used to engage students getting motivated 

and interested so they will receive knowledge easier. Considering those 

statements, teachers nowadays should realize that it is worth to apply blended 

learning strategy for achieving learning goals. There are many websites that 

can be the supporting media of blended learning, such as Haiku, Schoology, 

PeerWise, and Edmodo. Teachers can use one of those websites or others to 

gain students’ interest by using the development of technology on the right 

way. 

The first stage before designing a teaching process is plan. Good 

teaching plan should think about a number of critical considerations before 

going into designing the blended learning components of the course. The first 

thing is to consider the situation that teacher has, based on the situation teacher 

can develop a new course, continue the last course which is redesigning it, or 

take an existing course which have been designed by the prior teacher. Other 

considerations which should be realized are the type of students and their 

environment do the teacher have; schools, university, or community.16 Thus, 

some teachers usually do not take those considerations, they usually go straight 

to the course design. Those considerations are important to set the appropriate 

course design. If the course design is set up in the right way, there are more 

chance the students can achieve the teaching goals. 

In line with the statements before, the researcher found the similar case 

of the previous studies. The previous studies also discuss Blended Learning 

Strategy applied in some courses. The first study entitled “Using Blended 

Learning to Improve Student Success Rates in Learning to Program” by Tom 

                                                 
14 Vladan Devedzic, Semantic Web and Education (Springer Science & Business Media, 2006), p. 

1. 
15 Wilson and Smilanich, The Other Blended Learning, p. 12. 
16 Debra Bath and John Bourke, Getting Started with Blended Learning, (Griffith Institute for Higher 

Education, 2010), 9. 

http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
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Boyle.17 This study discusses how effective blended learning strategy is. In this 

case, Tom limits the study in learning to program. The results of this study 

indicate a generally positive evaluation of the main elements of the blend, and 

extensive use of the new online features.  

Another similar study is found by the researcher, entitled “Engaging 

with blended learning to improve students’ learning outcomes” by Rebecca 

Francis.18 This study also has same idea as the prior, which is discussing the 

effectiveness of blended learning strategy. In this case, Rebecca focused at the 

learning outcomes, which are the goals of learning. This paper evaluates case 

studies of the introduction of blended learning in these disciplines. The result 

demonstrates and evaluates that the students who do not engage with blended 

learning are academically disadvantaged. 

The researcher also found another similar topic entitled “Using blended 

learning to increase learner support and improve retention” by Gwyneth 

Hughes.19 This study also discusses blended learning strategy effectiveness for 

some purposes. In this case Hughes focused on learner support and improving 

retention. The researcher also found similar topic with different focus in a study 

entitled “Making the Connection in a Blended Learning Environment” by Liz 

Aspden.20 This study has blended learning as the topic, with its effectiveness 

for learners’ connection with peers and institution. Those four studies have the 

same topic as the researcher which is discussing blended learning strategy, but 

it differs in the focus of the study which the prior four are discussing its 

effectiveness, while the researcher’s focus is about how does the learning 

process of Blended Learning Strategy and learners’ perception of it. 

Another similar topic is found by the researcher, the study is entitled 

“Blended teaching and learning: a two-way systems approach” by John 

Hamilton.21 This study has blended learning as the main topic, and it has deeper 

explanation on Biggs’ approach. The study has the same topic with what the 

researcher has, but it differs in the focus of the study. 

                                                 
17 Tom Boyle et al., Using Blended Learning to Improve Student Success Rates in Learning to 

Program, (Volume 28, Issue 2-3, 2003) 
18  Rebecca Francis, et al., Engaging with Blended Learning to Improve Students’ Learning 

Outcomes, (Volume 38, Issue 4, 2013) 
19 Gwyneth Hughes, Using Blended Learning to Increase Learner Lupport and Improve Retention, 

(Volume 12, Issue 3, 2007) 
20 Liz Apsden, et al., Making the Connection in a Blended Learning Environment, (Volume 41, Issue 

3, 2004) 
21 John Hamilton, et al., Blended Teaching and Learning: A Two-Way Systems Approach, (Volume 

32, Issue 5, 2013) 

http://www.tandfonline.com/doi/abs/10.1080/03043797.2013.766679?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/03043797.2013.766679?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/13562510701278690?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/13562510701278690?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/09523980410001680851?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/07294360.2012.711301?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/03043797.2013.766679?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/03043797.2013.766679?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/13562510701278690?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/09523980410001680851?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/07294360.2012.711301?src=recsys
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The last similar topic that is found by the researcher is entitled “Blended 

learning: efficient, timely and cost effective” by Kevin Lothridge. 22  This 

research discussed blended learning as the topic, and its benefits, which are 

efficiently, timely, and cost effective as the focus. It is the same as the previous 

studies, which have same topics but differ in the focus. 

This present study focuses on how Blended Learning Strategy is applied 

in Language Testing Course in English Teacher Education Department of State 

Islamic University of Sunan Ampel and what students’ perception of this 

strategy are. There are some reasons for choosing this research. First, Blended 

Learning strategy has been used by some lecturers that could provide worth 

information of the learning process and also considering students view of this 

teaching strategy. In other side, some other lecturers who do not apply Blended 

Learning as their teaching strategy can attracted to apply this strategy by 

looking at the result of this study. The second reason is considering students 

point of view of Blended Learning strategy. Lecturers will know students’ 

experiences and designing the better activities based on students’ needs. Third, 

this study is scoped on English Education Department at State Islamic 

University of Sunan Ampel which is focusing on teaching second language. 

This can be a reference for other Departments of University that focusing on 

teaching second language. In addition, the researcher found a problem from 

preliminary research. 

As the preliminary research, the researcher did an interview with 20 

students of Language Testing Course. The interview question was generally 

asking about students’ problems and obstacles during the course. Based on the 

students’ answers, there were many problems and obstacles faced by students 

of the course. The researcher concludes those problems and obstacles into 4 

aspects which are; some students usually feel boredom during the course, some 

students also cannot receive and understand the material of the course well, the 

third is some students usually face technical difficulties in online learning, and 

the last is some students feel unengaged from the middle till the end of the 

course. 

Based on the problems, the researcher is interested in discussing how is 

the learning process of blended learning strategy applied and also students’ 

perceptions about it that applied in their classroom. By this research, the 

researcher expects to give a valuable information about how the learning 

process is and also the students’ perceptions of blended learning strategy.  After 

                                                 
22 Kevin Lothridge, et al., Blended Learning: Efficient, Timely and Cost Effective, (Volume 45, Issue 

4, 2013) 

http://www.tandfonline.com/doi/abs/10.1080/00450618.2013.767375?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/00450618.2013.767375?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/00450618.2013.767375?src=recsys
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knowing this information, the reader will determine how this strategy can be 

better to use and effective in a specific level. 

B. Research Questions 

Based on the background of the research, the researcher conducts two 

main research questions, they are:  

1. How is blended learning strategy implemented in Language Testing 

course? 

2. What are students’ perceptions on advantages and disadvantages of 

Blended learning strategy in Language Testing course? 

C. Objectives of the Study 

As stated on the problems previously, the researcher conducts two main 

objectives, both are:  

1. To describe the learning process of Blended learning strategy implemented 

in Language Testing course in English Teacher Education Department at 

State Islamic University Sunan Ampel Surabaya. 

2. To know students’ perception on advantages and disadvantages of Blended 

learning strategy in Language Testing course in English Teacher 

Education Department at State Islamic University Sunan Ampel Surabaya. 

D. Significance of the Study 

This research is conducted to know how does the learning process of 

Blended learning strategy in Language Testing course and also students’ 

perceptions on advantages and disadvantages of Blended learning strategy in 

Language Testing course on the fifth semester students 2015 in English 

Teacher Education Department at State Islamic University Sunan Ampel 

Surabaya. 

Having the purpose of this research, the writer reveals the benefits of 

this research for lecturers, writer, and students. They are: 

1. For Lecturers 

The researcher expects that it will be a valuable information for lecturers 

in teaching any subjects. The result of this research could be 

significantly important that lecturers will know the learning process of 

Blended learning strategy and also students’ perceptions on advantages 

and disadvantages of teaching using Blended learning strategy. Having 
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such information, Lecturers may use Blended learning strategy for their 

courses. 

2. For the writer 

The result of this research also gives many benefits for the writer. The 

writer will get the information about the learning process of Blended 

learning. The writer will know students’ perceptions of Blended learning 

strategy, its advantages and disadvantages in appliance to teaching 

process. As a future English teacher, the writer may use Blended 

learning strategy for future courses. 

3. For the students 

Considering that the sample of this research is the fifth semester students 

who will be English teacher, the result of this research will be very 

beneficial for students, since they will know their own perception of 

teaching using blended learning strategy through PeerWise, and its 

suitability to be applied in their future teaching.  

E. Scope and Limits of the Study 

In this research, the researcher focuses on fifth semester students 2015 

of Language Testing course in English Teacher Education Department. The 

researcher limited this study on Blended learning as teaching strategy. The 

researcher discussed two main aspects; How is the learning process of Blended 

Learning applied and what students’ perceptions on advantages and 

disadvantages of it in Language Testing Course is. 

F. Definition of Key Terms 

1. Perception 

Jalaluddin Rakhmat defines perception as an experience about objects, 

phenomena, and relationship which are obtained by concluding 

information and interpreting message.23 Pickens stated that perception is 

the process by which someone interprets and organizes sensation to 

produce a meaningful experience of the world. 24  Therefore, person 

interprets the stimuli into something meaningful to him or her based on 

                                                 
23 Jalaluddin Rakhmat, Psikologi Komunikasi (Bandung: Remaja Rosdakarya, 1996), p. 51. 
24 Lindsay, P., & Norman, D. A., Human information processing: An introduction to psychology. 

(Harcourt Brace Jovanovich, Inc, 1977). 
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prior experiences.25 In this research, the researcher defines perception as a 

students’ interpretation on what they have experienced on the course.  

2. Blended learning 

According to Gina and Lynnae, blended learning is a strategic and 

systematic approach which combines times management and modes of 

learning. It uses appropriate information and advanced technology in 

communication. 26  The blended learning method combines the basic 

aspects of online and face-to-face learning.27 In this study, the researcher 

interprets blended learning as a mix of face to face and online learning.  

3. Language Testing Class 

Language Testing course is a primary course for the fifth semester students 

of 2015 academic year in English Teacher Education Department at State 

Islamic University Sunan Ampel. This course is a method for measuring 

student’s ability.28 It means that students who will teach someday have to 

know about techniques, procedures, and items in designing a test. This 

course is the one which applied blended learning strategy using PeerWise 

as a media and an assessment. 

CHAPTER II : 

REVIEW OF RELATED LITERATURE 

A. Theoretical Framework 

1. Blended Learning 

 Definition of Blended Learning 

Blended learning, one of the teaching strategies, mixes 

traditional method of teaching with online course for achieving specific 

learning goals. This strategy can be used as a teaching media and an 

assessment. 

Diann and Ellen stated that blended learning is using the most 

effective training keys that applied in an organized manner for 

achieving learning objectives. It will accomplish the desired learning 

                                                 
25 Jeffrey Pickens, Attitudes and Perceptions, 47688_CH03_043_076.qxd 3/9/05 4:49 PM (1998), 

52. 
26 University of Western Sydney, Learning and Teaching Unit 2013 Fundamentals of Blended 

Learning, (Australia, 2013), p. 4. 
27 John Watson, Blended Learning: The Convergence of Online and Face-to-face Education, (North 

American Council for Online Learning), p. 3. 
28 H. Douglas Brown, Language Assessment: Principles and Classroom Practices (New York: 

Longman, 2004), p. 1. 
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goals.29 Thorne also claim that blended learning is the most logical and 

natural evolution of learning agenda. It provides solution to the 

challenges of tailored learning and development to the needs of 

individuals. It represents an opportunity to integrate the advanced 

technology offered by online learning and either interaction or 

participation offered by face-to-face learning. It can be supported and 

enhanced by using the sense and one-to-one contact of personal 

coaches.30 Kerres and De Witt discussed blended learning as a mix of 

different didactic methods and delivery formats. The argumentation is 

based on the assumption that these two are independent. 31  Bersin 

defines Blended learning as the combination of different training media 

such as technologies, activities, and types of events to create an optimal 

training program. He uses the term blended learning as traditional 

instructor-led training being supplemented with other electronic 

devices that use many different forms of e-learning.32  

 Keys of Blended Learning 

In appliance for the theories of blended learning, there are five 

keys emerging as the important elements of blended learning process:33 

a. Live Events: Synchronous, having a real virtual classroom. 

Students and teacher have a real meeting when learning 

process. It can be stated as a face-to-face teaching. 

b. Online Content: Learning experiences that students finish 

tasks by their selves, work individually at their own ability, at 

their own speed and on their own time, such as interactive, 

Internet-based or CD-ROM training. 

c. Collaboration: Situation and environments in which learners 

communicate with others, for example, e-mail, threaded 

discussions and online chat. 

                                                 
29 Diann Wilson, Ellen S. Milanich, The Other Blended Learning: A Classroom-Centered Approach, 

(San Francisco: Pfeiffer, 2005), 12. 
30 Kaye Thorne, Blended Learning: How to Integrate Online and Traditional Learning, (USA: 

Kogan Page Limited, 2003), 16. 
31 Kerres, & De Witt, A didactical framework for the design of blended learning arrangements. 

Journal of Educational Media. 28 (2-3), (2003), 101-113. 
32 Josh Bersin, The Blended Learning Book: Best Practices, Proven Methodologies and Lessons 

Learned. (San Francisco: Pfeiffer, 2004), XV. 
33 Jared M. Carman, Blended Learning Design: Five Key Ingredients, (2005), 2. 
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d. Assessment: A measure of learners’ knowledge. Pre-

assessments can come before having real-class, to determine 

prior knowledge, and post-assessments can occur following 

the schedule or online learning events, to measure learning 

outcomes. 

e. Reference Materials: Everything that enhance learning 

retention and transfer. 

 Teaching and Learning Processes 

1) Scenarios 

small class course focused on fewer lectures and sustained, 

asynchronous communication to design more engaging and 

meaningful learning experience.34 The main goal of having small 

class course is to reduce lecturing while increasing quality of 

learning. However, conveniences and efficiencies could be 

gained through reduced lecture time by having meaningful 

learning activities. 

 

2) Guidelines 

a) New approaches 

synchronous and asynchronous connectivity and 

collaboration made possible through blended learning designs 

portend a transformation of teaching and learning in higher 

education.35 Synchronous communication could be defined as 

direct communication which is happening in the face to face 

class. Lecturer and students are communicating directly by 

activities in the class. Nevertheless, asynchronous 

communication is indirect communication which is 

happening in online class. It means lecturer and students are 

communicating indirectly in no provision time.  

b) Applying the principles 

(1) Design 

Designing social presence is establishing climate that 

support open communication within a community of 

inquiry. 36  It aimed to establish trust among students 

through interaction in community learner collaboration. 

                                                 
34  D. Randy Garrison and Norman D. Vaughan, Blended Learning in Higher Education: 

Framework, Principles, and Guidelines (San Francisco: Jossey-Bass, 2008), 27. 
35 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 85-86. 
36 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 89. 
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Besides, designing cognitive presence means establishing 

opportunities for critical reflection, discourse, and 

collaboration.37 It means the course design should give 

students opportunity to engage other students and reflect 

discussion through course content. 

(2) Facilitation 

Social presence facilitation means to sustain community 

by shifting from initial efforts at open communication to 

nurturing purposeful cohesive responses. 38  This means 

the activity of the course should require students 

communicate with their friends and conclude what they 

have communicated in purposeful responses. Besides, 

facilitating cognitive presence encourage and support the 

progression of inquiry through to resolution.39 This aimed 

to implement what the students have communicated into 

their resolution in real life. 

(3) Direct instruction 

The social presence is concerned with managing 

collaborative relationship to ensure students assume 

responsibility for their learning and not become distracted 

by personal relationship. 40  This means that students 

should not distracted by the relationship they have with 

their friends in the activity of the course. Nevertheless, 

instructional guidelines associated with cognitive 

presence must contribute ideas and perspectives which 

expected to help to resolution.41 

3) Assessment 

Formative assessment is important to gain feedback regarding the 

success of teaching methods and techniques. 42  Formative 

assessment related to assessments conducted during the course. 

Besides, summative assessment is critical for maintaining the 

credibility of blended courses which means that the assessment is 

conducted in the beginning or in the end of the course. The 

                                                 
37 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 90. 
38 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 93. 
39 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 94. 
40 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 96. 
41 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 97. 
42 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 100. 
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assessment could be preliminary test, placement test, mi-term and 

final exams.43 

 Benefits of Blended Learning 

Thorne stated that using blended learning will have various 

advantages. They are summarized as following:44 

1) Students and teacher can learn through creating learning 

community which provide group work. Students will have 

communicative learning experiences by having more interaction 

whether in face to face learning and the online one. 

2) The course could be conducted as flexible as direct teaching in 

face to face class and indirect teaching in online class. 

3) Students have more opportunities to interact with others. The 

opportunities come from direct learning in the virtual class and 

indirect learning in the online class. 

4) The course is conducted by considering the best teaching and 

learning strategy of direct and indirect learning. To achieve this 

benefit, teacher should consider what strategy is the most 

appropriate for the course and students. 

5) Learner community interact indirectly and not in the same time. 

As the additional supportive class, the online learning gives 

experiences regarding with indirect interaction. 

As the opposite, Thorne also warn teachers to be aware when 

introducing blended learning. The aspects are: 

1) Time consideration. Blended learning requires more time within 

the additional online class. 

2) Students personal perceptions that experienced during the course. 

Students may face problems during the course. The problems 

could be students’ feelings and course methodology technically. 

2. Online Learning 

 Elements of Online Learning 

The online learning has some special characteristics in terms of 

interactivity, collaboration, trusting relationships, and communication 

media.45 

1) Interactivity 

                                                 
43 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 100. 
44 Kaye Thorne, Blended Learning: How to Integrate Online and Traditional Learning (London: 

Kogan Page, 2003), 132-133. 
45 Du Jianxia, Liu Yunyan, Brown L. Robert, The Key Elements of Online Learning Communities 

(USA: Mississippi State University, 2010) 
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Interactivity is widely known as a vigorous element needed 

to raise a sense of community in an online learning environment.46 

In an online course, it is undeniable that students are making an 

interaction with their peers, this interaction is very essential since 

they stand in a virtual classroom, they will learn how to make good 

interaction in an online course. Those all are meant to achieve 

learning goals. 

2) Collaboration 

Collaborative defines as working together, in this case is the 

students and also the teacher, it could be student-student, student-

students, or students-teacher. They work together for achieving 

learning goals, it means they pursuing and giving desire to reach 

that goals.  

Collaborative learning encourages the community 

improvement, by becoming more active and constructive in helping 

each other.47 It means when students are active and has a desire to 

help their friend; the online community will grow better than they 

have expected 

 

. 

3) Trusting relationship 

This is an intrinsic element which presents within 

communities, students have a feeling of a sense of belonging and 

connectedness within community they build. Trust must be the 

essential foundation for building good interaction and the 

relationship made among online communities 

Trusting relationships stimulate innovative thinking and 

lead to organizational improvements. By the existence of this 

element, students will get advanced ideas and improve their 

community in the organization. 

4) Communication media 

The last element of online learning community is 

communication media. This is also important due to the limited 

time of face to face chance. It is undeniable that immediacy builds 

social presence, Students with direct interaction will have more 

social enhancement in comparison with the indirect. It will be 

                                                 
46 Bannan-Ritland, B, Computer-mediated communication, elearning, and interactivity: A review of 

the research. The Quarterly Review of Distance Education. (2002) 
47 Dolezalek H., Collaborating in Cyberspace Training, (New York, 2003), 40(4). 
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better to have a web-based methodology teaching; direct learning 

supported by online learning as the virtual classroom. 

 Effective Online Learning 

Web-based learning strategy will run well if applied in a good 

way. Some ways that make this strategy runs well are summarized in 

this session, guidelines for designing web-based courses to make best 

use of learning.48 

1) Require trainees to be active 

Trainees are highly active when they are asking questions, 

collaborating with other trainees, discussing training content, 

completing learning exercises, or practicing new skills, and are 

inactive when they are listening to lectures and reading a textbook. 

2) Incorporate a variety of instructional methods 

Through the incorporation of a variety of instructional 

methods, web-based learning permits trainees who are having 

difficulty understanding the course material to continue to review the 

material in different ways. Additionally, including instructional 

methods that increase learner collaboration (e.g., discussion boards, 

group projects) may facilitate the learning of declarative knowledge 

by providing trainees with opportunities to learn the material from 

multiple perceptions. 

3) Offer computer and Internet skills courses 

This is important since some trainees may not have computer, 

or cannot access internet, even do not understand at all about 

computer and internet operational. Web-based learning needs a skill 

to navigate and ease students during learning. Therefore, having a 

course or at least teaching students about how to operate computer 

and internet is essential. 

4) Provide trainees with access to lecture notes 

Online lecture notes allow trainees to review the course 

content at their own pace. Students who are already familiar with 

teaching material could skip and change their focus on another 

material. Students are able to read notes as long as they want. 

                                                 
48 Sitzmann Traci, Ely Katherine, Wisher Robert, Designing Web-based Training Courses to 

Maximize Learning, (USA: Advanced Distributed Learning Co-Laboratory, George Mason 

University, U.S. Department of Defense, 2010) 
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5) Incorporate synchronous human interaction 

Synchronous communication places as the basis for 

discussion and collaboration among learners. Teacher plays 

important role to be the facilitator in building students’ interaction, 

teacher oversee information exchanged among students. Good 

discussion and collaboration will enhance understanding about 

learning material. 

6) Provide trainees with learner control 

Learner-controlled settings let trainees to spend as much time 

as they want or need learning the material. Learner control provides 

each trainee time to reveal on the material, prepare ideas, and 

assemble responses attentively. Providing trainees with control 

should reduce frustration and boredom, since trainees can skip 

sections of the material they are already familiar with.49 In addition, 

Web-based training courses have the benefit which is internet 

linking, making it possible to provide additional content (and more 

choices regarding content) for learners. 

3. Face-to-Face Learning 

Approaches and Methodologies 

According to Jack C. Richards and Theodore S. Rodgers, 

language teaching divided into 3 parts; major trends in twentieth-

century language teaching, alternative approaches and methods, and 

communicative approaches. 50  In this research, the researcher only 

focused on cooperative language learning which included as 

communicative approach. 

a) Cooperative language learning definition 

Cooperative language learning is a part of the general 

instructional approach called collaborative learning. Cooperative 

language learning defines as an approach that use cooperative 

activities involving pairs and small groups of learners in the 

classroom.51  

 

b) Types of learning and teaching activities 

                                                 
49 Large A., Hypertext instructional programs and learner control: A research review. Education for 

Information (1995), 14. 
50 Jack C. Richards and Theodore S. Rodgers, Approaches and Methods in Language Teaching, 

(UK: Cambridge University Press, 2001) 
51 Jack C. Richards and Theodore S. Rodgers, Approaches and Methods…, 192. 
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According to Johnson et al., he describes that cooperative 

language learning consists of three types:52 

• Formal cooperative learning groups 

The groups last from one class period to several weeks. This 

aimed for specific task and get students working together to 

achieve learning goals. 

• Informal cooperative learning groups 

The groups last from few minutes to one class period. This meant 

to focus student attention and learning facilitation during direct 

teaching. 

• Cooperative base groups 

The groups last for long term, at least a year. It allows students to 

give support, help, encouragement, and assistance to others. 

c) Jigsaw activity 

Jigsaw activity consists of three steps:53 

• Each students of the group receives different piece of course 

material. 

• Students regroup with others which have same course material to 

master it. 

• Students return to first group division to share their specific 

course material. 

B. Previous Study 

The researcher found the similar topic in the previous studies. The 

previous studies also discuss Blended Learning Strategy applied in some 

courses. The first study found in the study entitled “Using Blended Learning to 

Improve Student Success Rates in Learning to Program” by Tom Boyle.54 This 

study discusses about how effective blended learning strategy is. In this case, 

Tom limits the study in learning to program. The results of this study indicate 

a generally positive evaluation of the main elements of the blend, and extensive 

use of the new online features.  

Another similar study found by the researcher, is entitled “Engaging 

with blended learning to improve students’ learning outcomes” by Rebecca 

                                                 
52 Jack C. Richards and Theodore S. Rodgers, Approaches and Methods…, 196. 
53 Jack C. Richards and Theodore S. Rodgers, Approaches and Methods…, 197-198. 
54 Tom Boyle et al., Using Blended Learning to Improve Student Success Rates in Learning to 

Program, (Volume 28, Issue 2-3, 2003) 

http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/03043797.2013.766679?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/03043797.2013.766679?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
http://www.tandfonline.com/doi/abs/10.1080/1358165032000153160?src=recsys
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Francis.55 This study also has same idea as the prior, which is discussing about 

blended learning strategy effectiveness. In this case, Rebecca focused on the 

learning outcomes, which are the goals of learning. This paper evaluates case 

studies of the introduction of blended learning in these disciplines. The result 

demonstrates and evaluated the students who do not engage with blended 

learning are academically disadvantaged. 

The researcher also found another similar topic which entitled “Using 

blended learning to increase learner support and improve retention” by 

Gwyneth Hughes. 56  This study also discusses blended learning strategy 

effectiveness for some purposes. In this case Hughes focused on learner 

support and improving retention. The researcher also found similar topic with 

different focus in a study entitled “Making the Connection in a Blended 

Learning Environment” by Liz Aspden.57 This study has blended learning as 

the topic, with its effectiveness for learners’ connection with peers and 

institution. Those four studies have the same topic with the researcher which is 

discussing about blended learning strategy, but it differs in the focus of the 

study which the prior four are discussing about its effectiveness, while the 

researcher’s focus is about how does the learning process of Blended Learning 

Strategy is applied and learners’ perception of it. 

Another similar topic found by the researcher, is the study entitled 

“Blended teaching and learning: a two-way systems approach” by John 

Hamilton.58 This study has blended learning as the main topic, and it has deeper 

explanation about Biggs’ approach. The study has the same topic as what the 

researcher has, but it differs in the focus of the study. 

The last similar topic that found by the researcher is entitled “Blended 

learning: efficient, timely and cost effective” by Kevin Lothridge. 59  This 

research discussed blended learning as the topic, and its benefits which are 

efficiently, timely, and cost effective as the focus. It is the same as the prior 

studies, which have same topics but differ in the focus.  

                                                 
55

 Rebecca Francis, et al., Engaging with blended learning to improve students’ learning outcomes, 

(Volume 38, Issue 4, 2013) 
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 Gwyneth Hughes, Using blended learning to increase learner support and improve retention, 

(Volume 12, Issue 3, 2007) 
57 Liz Apsden, et al., Making the Connection in a Blended Learning Environment, (Volume 41, Issue 

3, 2004) 
58 John Hamilton, et al., Blended teaching and learning: a two-way systems approach, (Volume 32, 

Issue 5, 2013) 
59 Kevin Lothridge, et al., Blended learning: efficient, timely and cost effective, (Volume 45, Issue 

4, 2013) 
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CHAPTER III: 

RESEARCH METHODOLOGY 

This chapter deals with the procedures of conducting the research regarding 

with learning process of blended learning, its advantages and disadvantages based 

on students’ perceptions. It covers research approach and design, researcher 

presence, research location, data and source of data, research instruments, data 

analysis technique, checking validity of findings and research stages. 

A. Approach and Research Design 

The major purpose of this study is to know both how the learning 

process of blended learning strategy runs, and students’ perceptions on 

advantages and disadvantages of blended learning strategy applied in Language 

Testing course. Considering those two objectives, the researcher decided 

qualitative study as the approach, which was used to gain deep understanding 

of a specific group or event, rather than analysis of numeric data of large 

sample of population.60 This research can be categorized as a survey research, 

which is also called descriptive research to describe and get information about 

the current condition of certain objects.61 Therefore, it used instruments such 

as questionnaires and interviews to gather information from groups of 

individuals. 

Furthermore, the research design of this study was to describe how the 

learning process of blended learning strategy applied in Language Testing 

course, and also to gain information regarding to students’ perceptions on 

advantages and disadvantages of blended learning strategy faced by fifth 

semester students of 2015 academic year at English Teacher Education 

Department of State Islamic University Sunan Ampel Surabaya. 

B. Researcher Presence 

The role of the researcher in this research is as the data collector and 

interviewer. The researcher attended at the classroom and attempted to observe 

and collect the data through questionnaires. In this case, the observation 

conducted by the researcher that did not take a part into activities being 

observed, this called non-participant observation.62 Furthermore, this research 

                                                 
60 Donald Ary, et.al., Introduction to Research in Education (Canada: Nelson Education, 2010), 29. 
61 Donald Ary, Lucy C. Jacobs, and Chris Sorensen, Introduction to Research in Education 

(Belmont, CA: Wadsworth, 2009), 28. 
62  Jonathan Parke, Participant and Non-Participant Observation in Gambling Environments 

(ENQUIRE, Volume 1, Issue 1, June 2008) 
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needs a data collected by interview to strengthen the prior questionnaire, 

therefore the researcher also has a role as an interviewer. Additionally, the 

research subjects of this research know about the role of the researcher. 

C. Research Location and Subject 

The current study was conducted at Language Testing course of English 

Teacher Education Department at State Islamic University Sunan Ampel 

Surabaya. This location was chosen by the researcher with consideration that 

this course was the only one that applied blended learning strategy. Moreover, 

this teaching strategy was applied in English Teacher Education Department 

which is focused on English language teaching. 

Specifically, the subject of this research is the fifth semester students of 

2015 academic year of English Teacher Education Department at State Islamic 

University Sunan Ampel who took Language Testing course. In addition, there 

were three classes in language testing course applied blended learning strategy; 

A class, B class, and C class. Each class consist of 30 students. 

D. Data and Source of Data 

1. Types of Data 

In this section, the researcher used two types of data for answering two 

research questions of the study. The two types of data are primary data and 

secondary data. Both two types of data were explained in following: 

1. Primary Data 

The primary data of the current study were the data of learning 

process of blended learning strategy applied in language testing course 

delivered by lecturer. In line with the prior statement, the data was 

collected by non-participant observation. The second primary data is 

students’ perception on advantages and disadvantages of blended 

learning strategy applied in language testing course. The data was 

gathered by the researcher by using questionnaire technique. 

 

 

2. Secondary Data 

The secondary data is gathered by the researcher with purpose of 

supporting and strengthening the prior primary data. The primary data 

was collected by interviewing research subjects that miss the data 

collection by  using questionnaire. The missing data could be 
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unanswered question, ambiguous answer, and invalid or incoherent 

answer that not expected by the researcher. 

2. Source of Data 

The sources of both primary and secondary data were gained from 

lecturer and fifth semester students of 2015 academic year of English 

Teacher Education Department from language testing course. The primary 

data was obtained by observing the learning process of blended learning 

strategy done by the lecturer. Additionally, the secondary data was gained 

from students by giving some questions related to their perceptions on 

advantages and disadvantages of blended learning strategy applied in 

language testing course. 

E. Data Collection Technique 

In this section, the researcher explains about the data collection 

technique of the research. The data collection techniques that used by the 

researcher were observation, questionnaire, and interview. The first data 

collection technique, observation, was chosen for answering the first research 

problem. Afterwards, questionnaire used to answer the second research 

problem, followed by interview to support and strengthen the questionnaire. As 

the summary, the process of data collection technique for current study is 

detailed in the following table: 

Table 1. Data Collection Technique and Instrument 

Research 

Questions 

Data Collection Techniques 

Observation Questionnaire Interview 

RQ 1 

Observation 

sheet of Learning 

process of 

Blended 

Learning 

Strategy in the 

class 

- - 

RQ 2 - 
Questionnaire 

Sheet 
Interview Guide 

 

1. Observation 
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The first data collection technique used observation to describe 

whole learning process that running in language testing course applied 

blended learning strategy. As stated by the researcher before, the 

observation was conducted in non-participant form, where the observer did 

not take a part in the activities being observed.63 In addition, Dana Lynn 

define non-participant observation as unobtrusive observation.64  By this 

observation, the researcher could obtain deep understanding and view of 

whole learning process in the classroom, including situations and activities 

occur in the classroom. 

2. Questionnaire 

The second data collection technique was questionnaire. This was to 

gain information about students’ perceptions on advantages and 

disadvantages of blended learning that applied in language testing course in 

accordance to what they have experienced. 

3. Interview 

The last data collection technique was interview. The interview 

conducted to support and strengthen the data collected by questionnaire 

before. Therefore, the researcher used in-depth interview which the 

interviewer did not follow a rigid form.65 The interview was conducted by 

interviewing research subjects that missed the data collection by using 

questionnaire. The missing data could be unanswered question, ambiguous 

answer, and invalid or incoherent answer. 

F. Research Instrument 

For supporting data collection technique which are observation, 

questionnaire, and interview, the researcher used three instrument for it, which 

were observation sheet and course outline, questionnaire sheet, and interview 

guideline. 

The observation sheet for discovering and obtaining the whole learning 

process of blended learning applied in language testing class, including 

situation and activities. In this research, the observation sheet used was in form 

of narrative summary that attempted to get the main things happening during 

the course. In addition, the observation was also supported by course outline as 

the guideline. 

                                                 
63 Jonathan Parke, Participant and Non-Participant Observation… 
64 Dana Lynn Driscoll, Introduction to Primary Research: Observations, Surveys, and Interviews 

(Library of Congress Cataloging-in-Publication Data 2011), 160. 
65 An overview of Quantitative and Qualitative Data Collection Methods 

(https://www.nsf.gov/pubs/2002/nsf02057/nsf02057_4 accessed on March 3, 2016) 

https://www.nsf.gov/pubs/2002/nsf02057/nsf02057_4
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The questionnaire sheet was distributed by the researcher to all research 

subjects which were the students of fifth semester of 2015 academic year taken 

language testing course. The questionnaire sheet was given in the end of the 

course. The researcher designed questionnaire sheet in open-ended form, of 

course with consideration in limitation, in order to discover deeper and wider 

information form the students. 

Interview guideline is designed in in-depth form which has stated by 

the researcher before. In-depth interview means the interviewer does not follow 

a rigid form. 66  The interview guideline conducted to interview research 

subjects that miss the data collected by questionnaire. The missing data could 

be unanswered question, ambiguous answer, and invalid or incoherent answer. 

The researcher records, scripts, summarizes, and concludes all the data then 

analyzes them. 

Those three instruments included some questions for answering two 

research questions as mentioned. The instrument was made by the researcher 

with some consideration and references, and also validated by experts. In this 

case, experts will be lecturer of English Teacher Education Department which 

stand for the advisor of the research. 

G. Data Analysis Technique 

The researcher analyzed the collected data in descriptive qualitative 

approach. The data obtained through observation, questionnaire, and interview. 

Afterward, the researcher presented the collected data in the form of 

description. The techniques for analyzing data are presented as following: 

1) The researcher analyzed the data collected by observation and 

matching it with the theories provided in chapter 2. For the 

explanation, the observation was describing about the learning 

process of blended learning strategy applied in Language Testing 

course. The researcher described the learning process of blended 

learning strategy in the classroom which combines face-to-face and 

online learning. The description was analyzing about the 

methodology, stages, and activities. Afterward, the researcher 

compared the learning process with the theories, and concluded the 

area that unmatched with the theories that cause a problem of the 

course. in line with the statement before, the researcher also 

                                                 
66 An overview of Quantitative and Qualitative Data Collection Methods 

(https://www.nsf.gov/pubs/2002/nsf02057/nsf02057_4 accessed on March 3, 2016) 

https://www.nsf.gov/pubs/2002/nsf02057/nsf02057_4
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concluded the area that matched with the theories. Those were the 

step for answering the first research question. 

2) To collect the data for answering the second research question, the 

researcher distributed the questionnaire sheet to the respondents 

which are the students of Language Testing course. The distribution 

held in January 1, 2016, exactly when the course ended. The 

researcher compiled the data descriptively, and analyzed the data 

that were irrelevant with the researcher proposed. Afterward, the 

researcher did the interview in February 3-4, 2016 to students who 

give irrelevant data from the prior questionnaire sheet. The 

interview meant to discover missing data from students, and also 

emphasize the data obtained by the prior questionnaire sheet. The 

missing data could be unanswered question, ambiguous answer, and 

invalid or incoherent answer. 

After doing three steps of analyzing the data, the researcher states the 

conclusion of the findings and then reported the result of this research. 

H. Checking Validity of Findings 

To meet the validity of the findings, the researcher conducted the 

research to all classes of language testing to find the activities and situations 

during the course. To find how the learning process, including activities and 

situations fulfills blended learning strategy standardization, the research was 

analyzed based on theories that had been discovered. Here, the researcher also 

collected the data through questionnaire and interview; the questionnaire has 

been arranged in table form and the interview audio has been recorded, so the 

information could be seen and listened well without any missing information. 

Besides, to check the validity of findings, the researcher confirms the findings 

with the subjects of research and based on theory used in this study. 

I. Research Stages 

The study was structurally conducted as following: 

1. Preliminary research 

Preliminary research is significantly done to decide whether this 

research gives a valuable information or not. The preliminary research had 

been done on April 15-20, 2015. The researcher was doing an interview to 

20 students in the classroom. The interview was asking about students’ 

problems that occur during Language Testing course. 

As well as doing the interview, the researcher also did the library 

research to discover the sources and previous researches which had similar 



28 

 

 

 

topic with this research. By doing those steps, the researcher expected that 

this research should be done because its importance. 

2. Designing investigation 

To describe the learning process of blended learning strategy, 

including activities and situation that applied in language testing class, the 

researcher arranged the investigation design by doing classroom 

observation. Observation sheet, that stands as the instrument, used to 

collect the data in observation. Furthermore, the researcher also conducted 

questionnaire sheet as the instrument for collecting data through 

questionnaire. This was to find out the information about students’ 

perceptions on advantages and disadvantages of blended learning strategy 

applied in language testing class in accordance to what they have 

experienced. To support and strengthen or gather the missing data from 

questionnaire, the researcher also applied in-depth interview. The 

observation and questionnaire sheet were checked by the lecturer of 

English Teacher Education Department as the expert in this field. This was 

intended to gain validity of those instruments. 

3. Implementing investigation 

In term of implementing investigation on the learning process of 

blended learning strategy applied in language testing class, the researcher 

began the study by an observation. Afterward, the researcher distributed 

questionnaire sheet to all students of language testing class, including A, 

B, and C class, in order to implement investigation on information about 

students’ perceptions on advantages and disadvantages of blended learning 

strategy. In line with questionnaire, the researcher also conducted an 

interview to gather more data, especially the missing data from prior 

questionnaire. The missing data means a data that still not answer the 

researcher’s expectation. 

4. Analyzing data  

After finding the data, the researcher analyzed the data to get the 

answer of the research questions. It was described in the prior data analysis 

technique. 

5. Concluding data  

To find the result of the research, the researcher concluded the 

findings. The conclusion of this study was the final report of this study. 
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CHAPTER IV: 

RESEARCH FINDINGS AND DISCUSSION 

In this chapter, the researcher presents the research findings and its 

discussion of blended learning strategy applied in language testing course. It is 

proposed to answer the research problems. These included the analysis of how the 

learning process of blended learning strategy runs in language testing course and 

the analysis of students’ perception on advantages and disadvantages of blended 

learning strategy applied in language testing course. Research findings are provided 

from the data collected to answer the research questions. Afterwards, the researcher 

presents the analysis of research findings in the research discussion. 

A. Research Findings 

The research was conducted from July 13, 2016 – September 2, 2016 

using three instruments for analyzing the data. It was set to answer the research 

questions of the study. The research questions were stated about how the 

learning process of blended learning strategy that applied in language testing 

course runs and students’ perceptions on advantages and disadvantages of 

blended learning strategy applied in language testing course. here, the 

researcher has gained the data from facts occurred in language testing course 

and students’ experiences. 

There were three classes of language testing course in English Teacher 

Education Department. Each class consists of 30 students. However, not all of 

students were able to become the respondent of the research. A class consists 

of 16 students who become the research respondent. B class consists of 17 

students becoming the research respondent. Finally, C class consists of 17 

students who become the research respondent. The researcher did not include 

40 students as the respondents because the researcher had gained an adequate 

data from 50 students being respondents. The data gained from fifty students 

had covered what the researcher needed. The results of the findings are 

classified based on the research question of the study. 

1. The Observation of Learning Process in Blended Learning Strategy 

Applied in Language Teaching Course 

In case of the detailed facts happened in language testing course, the 

researcher had collected the data regarding with the first research question 

of the study which is how the learning process of blended learning strategy 

applied in language testing course runs. The learning process of blended 

learning strategy had been analyzed and organized by the researcher based 

on what happened in the course. For the detailed explanation, the 
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researcher clustered the implementation of blended learning strategy in 

language testing course into some aspects based on the theory provided in 

chapter 2: 

Table 2. Face to face and online class cluster 

  Aspects Sub-aspects Description checklist 

Face to 

face 

learning 

Cooperative 

learning 

Types of 

learning and 

teaching 

activities 

Students group last 

from one class period 

to several weeks. 

Students are working 

together to achieve 

shared learning goals. 

√ 

Students group last 

from few minutes to a 

class period. Students 

focus their attention 

during direct teaching. 

× 

Students group last for 

long term, at least a 

year. Students learn 

and give each other 

supports, helps, 

encouragement, and 

assistance. 

× 

Key elements 

of successful 

group-based 

learning in 

cooperative 

learning 

The score of group 

tasks is average for 

each member of the 

group. 

√ 

Size of the group 

depends on the task or 

course material. 

√ 

Teacher divides the 

member of the group in 

random. 

√ 

Each member of the 

group has a specific 

role. 

√ 
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Students is active in 

group and individual 

performance. 

√ 

Students interact each 

other as teammates. 
√ 

Jigsaw activity Each group member 

receives different piece 

of material. 

√ 

Students regroup into 

people with the same 

topic to master the 

material. 

√ 

Students return to home 

group and sharing the 

material. 

√ 

Online 

learning 

Elements of 

online 

learning 

- A vary activities to 

raise a sense of online 

community. 

√ 

The online community 

are working together. 
√ 

The online community 

are build trust through 

interaction. 

√ 

Media for online 

community 

communication. 

√ 

Effective 

online 

learning 

- Students are active in 

online activities 
√ 

Instructional methods 

are varied due to 

students different 

learning style. 

√ 

The course provides 

computer and conducts 

internet skill course. 

× 

Students can lecture 

notes to review 

material. 

× 
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The online community 

are indirectly 

communicating during 

the online class. 

√ 

Students have time to 

reveal on the material, 

prepare ideas, and 

assemble responses 

attentively 

√ 

Blended 

learning 

Definition - The course conducted 

in face to face and 

online class. 

√ 

Keys of 

blended 

learning 

- Students and teacher 

have a real meeting 

when learning process 

√ 

Students finish tasks by 

their selves, work 

individually at their 

own ability, at their 

own speed and on their 

own time 

√ 

Learners communicate 

with others, for 

example, e-mail, 

threaded discussions 

and online chat 

√ 

The course assessment 

is covering formative 

and summative 

assessment. 

√ 

The course is using a 

book as material 

reference. 

√ 

Scenario Small class 

course 

The course is held in 

undergraduate students 

with one lecturer.  

√ 

Asynchronous 

communication is 

conducted in the online 

class. 

√ 
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Approach Synchronous 

communication 

Course community are 

directly communicating 

in the course 

√ 

Asynchronous 

communication 

Course community are 

indirectly 

communicating in the 

course 

√ 

Principles Design Course community are 

communicating during 

the course. 

√ 

Students collaborate, 

reflect, and study with 

others. 

√ 

Facilitation  Students are giving 

responses to others 
√ 

Course activities are 

supporting students 

through to resolution. 

√ 

Direct 

instruction 

Students are working in 

group selected in 

random 

√ 

Students are giving 

ideas and perspectives 

to others. 

√ 

Assessment Formative 

assessment 

Tests are conducted 

during the course. 
√ 

Summative 

assessment 

Preliminary and mid-

term or final exam are 

conducted in the 

course. 

√ 

The researcher described a detail information of how the blended 

learning strategy implemented in language testing course by classifying 

each course meeting as following: 

Table 3. Blended Learning activities 

Meetings 
Activities 

Face to face class Online class 
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First 

Introduction, course outline discussion, 

Edmodo for communication, PeerWise 

explanation, Seat arrangement, and 

presentation about how to write 

multiple-choice items 

PeerWise Registration 

Second 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Third 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Fourth 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Fifth Mid-term exams Online Quiz 

Sixth 
Final project group division and 

deciding objectives 
PeerWise Activities 

Seventh Deciding objectives and report PeerWise Activities 

Eighth 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Ninth 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Tenth 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Eleventh 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Twelfth 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Thirteenth 
Warm up, jigsaw and asking-answering 

questions 
PeerWise Activities 

Fourteenth Materials review PeerWise Activities 

Fifteenth Silent-week - 

Sixteenth Final project submission - 

a. Face to face class 

As the explanation of the table, the face to face class of the course 

consisted of sixteen meetings. The first meeting of language testing 

course consists of 7 steps. Those are: 

1) Introduction 

Firstly, Mr. Albard Khan, M.Ed introduced himself as the lecturer 

of language testing course. Afterward, he called students one by one 

and asked their hometown as well as filling students attendance. 

This session takes about 20 minutes. 
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2) Course outline discussion 

After the introduction session, the lecturer discussed course outline 

(see appendix 1). First thing to discuss was course objectives. The 

lecturer explained that the course objectives was concluded the 

concepts of good language tests, tests evaluation, and tests creation. 

Afterwards, the lecturer decided who will be the captain class. As 

the following, the lecturer explained about students’ grade which 

including performance, assignments and tasks, PeerWise scores, 

mid-term exams, and final exam, as well as students’ absence. After 

doing those sessions explained in prior, the lecturer discussed about 

the course outline which consist of 16 meetings; the first meeting 

was telling about introduction. The second was discussing about 

testing, assessing, and teaching. The third was principles of 

language assessment. The fourth was designing classroom language 

tests. The fifth was standardized testing. The sixth was standards-

based assessment. The following seventh meeting was mid-term 

examination. The eighth, ninth, tenth and eleventh meetings was 

discussing about assessing listening, speaking, reading, and writing. 

The twelfth meeting was beyond tests: alternatives in assessment. 

The thirteenth was grading and student evaluation. The following 

fourteenth meeting was reviewing all materials of language testing. 

The fifteenth meeting was no class which called by silent week. And 

the final meeting was final examination. In addition, the lecturer 

also explain that the outline course will change based on how 

quickly the students cover a certain topic, and because of any 

cancelled classes or holidays.  

3) Edmodo for communication 

In this session, the lecturer told the students to communicate with 

the lecturer using Edmodo if there are any questions regarding the 

course. 

4) PeerWise 

This session discussed how to register into PeerWise (see appendix 

2). The lecturer explained PeerWise in steps as following: 

a) Logging into the course 

b) It will show the “Main Menu”, this contains areas: 

• Student questions 

• Answered questions 

• Unanswered questions 

• Student score 

• Student followed questions. 
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c) Answering questions that already created by other students, this 

can be accessed by clicking “Unanswered Questions” 

d) After answering question, student will be given a feedback and 

an explanation of the answered question, and then student 

required to rate question difficulty and quality, and also give a 

comment about the exact question. when rating the question, 

student have to judge two things; whether the question created 

as good as its suitability to be final exam question, and whether 

the explanation of the question provides clearly sufficiently for 

someone who answer incorrectly. 

e) After participating in “Unanswered Questions” area, students 

should contribute in creating their own question. the steps are 

• Creating question related to the topic 

• Providing alternatives 

• Indicating the correct answer 

• Providing explanation (the quality of explanation will 

determine student question rate, this also stands as a serve for 

helping students with incorrect answer.) 

• Associating topic 

f) Students can review their answers to see their information, 

including their result and score. 

g) In “Comment” section, each student can share their own idea 

whether they agree or disagree with a particular comment. 

h) If students find good questions of their friend, they can follow 

them in “Followed Authors” section; this will show all questions 

of the followed author to the follower. 

i) Students’ total score is composed of individual scores for 

writing questions, answering questions and rating existing 

questions. 

j) By the highly contribution and participation, students can earn 

badges. They can see their own badges in “View My Badges” 

section. 

5) Seat Plan 

This session discussed about students’ seat arrangement. The 

lecturer decided students’ seat one by one. This seat arrangement 

will not change till the end of the course. The lecturer decided this 

kind of sitting arrangement in order to ease monitoring students’ 

attendance.  

6) How to write multiple-choice items 
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The last thirty minutes was used for course introduction which 

discuss about how to write multiple-choice items. This session was 

done by lecturer presentation. 

The second, third, fourth, eighth, ninth, tenth, eleventh, twelfth, 

and thirteenth meeting conducted by same activities; the activity were 

warm-up which was asking-answering questions related to the prior 

material, jigsaw as the main activity, and asking-answering questions 

related to material students have discussed. Those meetings discussed 

testing, assessing, and teaching, principles of language assessment, 

designing classroom language tests, assessing listening, speaking, 

reading, writing, beyond test: alternatives in assessment, and grading 

and student evaluation. In jigsaw activity, the lecturer divided the 

students into some groups in random. Each group consisted of six or 

seven students and required to discuss many chapters decided by the 

lecturer. The discussion was held for about 20 minutes. Afterwards, 

students required to affiliate with another group as delegation to explain 

the chapters they had discussed with their prior group. This activity held 

in 45 minutes. During the first and the second activity, the lecturer was 

monitoring students’ discussion, and giving advices if there were any 

questions came from the students. Finally, after jigsaw activity has 

done, the lecturer asked all students to arrange their seat. Then, the 

lecturer called four or five students in random and asked them questions 

related to materials they have learnt. 

In the fifth meeting, the lecturer was not attended the class 

because of some reasons. Then, the lecturer held the online quiz as the 

mid-term exams. The quiz held in 19.00 – 20.00 exactly. The online 

quiz held exactly an hour. The quiz consisted of 20 multiple-choice 

questions with 1-5 score in each regarding to the difficulty of the 

question. Each student will face the questions in random. Furthermore, 

the lecturer gave 30 minutes as the time limitation to answer 20 

questions. At last, after completing the online quiz, the score appeared. 

If students feel that their score is low, they still have a chance to do the 

online quiz for the second, third, or fourth, the main point was they still 

have a chance if they do between 19.00 – 20.00. The final score of the 

mid-term online quiz taken from the highest score of each student.  

In the sixth meeting, the lecturer explained about final projects of 

the course. Firstly, the students divided into 10 groups, each group 

consisted of 3 students. They were given English Infocus VII book, and 

list all objectives of the book. Afterwards, they required to decide four 
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objectives in each English basic skill; 14 objectives of English Infocus 

VII book in total. 

In seventh meeting, the students gathered in their final project 

groups. They continued their discussion about selecting objectives for 

their final projects. They also required to report to the lecturer about 

their selected objectives, and being checked whether their tasks were 

right or not. 

The fourteenth meeting was held as a materials review. The 

lecturer told the students that they already discussed nine course 

materials. The same as prior activity, the lecturer used jigsaw as 

explained before.  

The fifteenth meeting was not held because of silent week. This 

was aimed for students’ preparation before facing final examination. 

The sixteenth meeting was the final meeting that stands as the D-

day to collect students’ final projects. They have already given 8 weeks 

to complete their projects. As the detail information, the final projects 

was to create good questions with its components based on what the 

students have learnt in the language testing course. at first, the students 

divided into 10 groups consisting of 3 students. Each group was 

required to select 4 objectives for each English basic skill of English 

Infocus VII book. After deciding 16 objectives in total, the group 

required to make questions based on those objectives. The questions are 

designed based on the item. It also includes scoring method and test 

specification. 

b. Online class 

In term of the online class, the course activity was done through 

web based education called PeerWise. As the explanation, PeerWise 

consists of 5 important components; creating questions, answering 

questions, giving comments, grading, score, and reputation. Creating 

questions, answering questions, giving comments, and grading were the 

main activity to get higher scores of PeerWise. score and reputation 

stands as students result of PeerWise. Furthermore, to get the higher 

score, students were required to answers questions many by their 

friends as much as possible. Besides, the higher reputation could be 

achieved by creating questions, giving comments, and getting and 

giving grade of questions as much as possible. 

The researcher clustered activities in face to face and online class 

into some points as described below: 
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2. The Students’ Perceptions on Advantages and Disadvantages of 

Blended Learning Strategy That Applied in Language Teaching 

Course 

In case of the students’ perceptions on advantages and 

disadvantages of blended learning strategy that applied in language testing 

course, the researcher collected the data regarding with the second research 

question of the study. The students’ perceptions on blended learning 

strategy had been analyzed and organized by the researcher based on 

questionnaire and interview results. The researcher classified the data into 

seven cases explained below: 

a. Conducting learning communities 

The first question of questionnaire sheet asks about whether students 

learned individually or in a group community. 50 students answered based 

on what they have experienced, that they learned in group with their peers. 

Furthermore, in term of online class, students required to do a discussion 

related to materials they have faced in the last meeting. This stands as 

reviewing material. The online discussion conducted through PeerWise, 

an educational web, that stands as the online teaching media. Additionally, 

in term of face to face learning, they explained that lecturer divided them 

into groups. These groups were required to do discuss about materials of 

language testing decided by the lecturer and then they explained what they 

have discussed to other groups. 

For additional explanation, there were forty-one students giving 

responses as precise as the researcher needed. For the rest nine students, 

they gave incomplete information of what the researcher expected. five of 

them answered the question without giving information about how the 

group community; the face to face learning and the online one was done. 

The rest four students only gave information about how the face to face 

learning was done, without the online one. Furthermore, the researcher 

found the missing information by interviewing the rest nine students. 

Student B, P, Q, KK, TT stated “In face to face class, I learn in group 

using jigsaw, and in online class, I learn in group of PeerWise.” For the 

others student J, U, CC, NN stated “The online class is held on PeerWise 

as the group of web based education.” As the result, their answers were 

exactly the same as what their forty-one friends before, and that was what 

the researcher expected as the valid information. 

b. Blended learning differs with other learning strategies 

The second question of questionnaire sheet asks about how blended 

learning strategy differs with the other teaching strategies. Based on what 
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they had experienced in the language testing course, fifty students 

answered that they had different activities, media, and situation with their 

prior teaching strategies. They stated that the difference between blended 

learning strategy and the other strategies they had experienced was only 

the online class, which applying asking-answering questions from their 

friends through educational web called PeerWise. Additionally, twenty-

one students said that the face to face classroom activity was the same 

activity with their prior learning strategy experiences. However, the rest 

twenty-nine students stated that face to face activities was their new 

experience.  

c.  Sharing opinion during the course 

The third question of questionnaire sheet is asking about sharing 

opinions during face to face and online class. According to the data 

collected, fifty students said that they shared their opinions during face to 

face and online class. Firstly, in the face to face class, the students were 

sharing their opinion in jigsaw activity. In the online class, students shared 

opinions through PeerWise.  

For additional information, thirty-two students were answering the 

third question of questionnaire sheet as well as explained in the prior 

paragraph. The rest eighteen students need to be interviewed because of 

undetailed information. They did not explain how to share opinions in 

blended learning strategy. Therefore, the researcher gained the missing 

information by interview, and the researcher concluded students’ answers 

were: student B, C, F, H, I, N, Q, S, W, Z, DD, FF, JJ, NN, PP, QQ, RR, 

UU stated “In face to face class, I share opinion during jigsaw activity, 

and in online class, I share opinion in giving comment session.” Those 

were the same as students who gave information in detail. 

d.  Students’ interaction during the course 

The fourth question of questionnaire sheet asks about how students 

interact with their friends. From the data collected by questionnaire, fifty 

students responded that they interacted with their friends in online class by 

giving responses in asking-answering questions and/or discussion. Eight 

students stated that PeerWise requires students to indirectly interact with 

their friends in order to get maximum score in online class. Furthermore, 

in the face to face class, all respondents explained that the interaction 

between them occurred in jigsaw activity. 

e. New experience in online class 
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The fifth question of questionnaire sheet asks about students’ new 

experience of technology use. Fifty students stated that they had 

experienced with the online class. Furthermore, they also explained that it 

was their first experience to use PeerWise. The researcher concluded it as 

their new experience since students were new in PeerWise use. 

In addition, eleven students explained that it was their new 

experience to have asking-answering and/or discussion in online form. 

f. Students attendance 

The sixth question of questionnaire sheet asks about students’ 

attendance in the face to face and online class. Almost every student 

responded that they attended both face to face and online class. It proved 

by fifty students confessed their attendance on the course. But, for further 

additional information, there were four students explained that they ever 

been absent on face to face class due to some reasons. After having short 

interview, the researcher concluded three of them were absent because of 

family privacy; student A, I, SS stated “I have agenda at that time.” and 

the rest one was absent because of sick; student P “because I was sick.” 

In Online class, all respondents stated that they were never been absent. In 

addition, using interview, four students; D, M, T, X stated that the online 

class was held in six days, and during those days, every students of the 

course must complete the task. 

g. Problems experienced by students of the course 

The seventh question of questionnaire sheet asks about problems 

experienced by the students after having blended learning strategy. twenty-

two students felt uncomfortable the activity requirement which requires 

them to answer all questions made by their friends, while there were many 

students made question as much as possible in order to get higher score. 

Moreover, eleven of them stated that there were many students made 

questions in the sixth day of online class. Therefore, there were 

overwhelmed questions made by some students to be answered Thirteen 

students confessed that sometime they experienced lack internet 

connection. Moreover, six of them faced this problem during mid-term and 

final examination. In this case, the researcher concluded this as technical 

problem. In addition, sixteen students also complained about the final 

projects held in final examination. They stated that the final exam held in 

group was not good. There were students with less of work, but they got 

the score higher than the active students. 
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B. Discussion 

In case of having similar understanding between the reader and the 

researcher related to research findings, this section reviews those findings by 

presenting on some theories associated to each following problem. Then, the 

discussion is classified based on the research question of the study. 

1. The Observation of Learning Process in Blended Learning Strategy 

Applied in Language Teaching Course 

As stated in the background, blended learning represents an 

opportunity to integrate the innovative and technological advances offered 

by online learning with the collaboration and participation offered by 

traditional learning.67 Utilizing technology that applied in online class will 

support the traditional face to face class to achieve learning goals. 

Nevertheless, the learning process of blended learning strategy is very 

important because if it is not running well, the learning goals should not 

be achieved. It will be very helpful information to know how the blended 

learning strategy applied in the classroom which become the concern of 

this research. 

In this study, the researcher concluded three important views, those 

are blended learning, face to face learning, and online learning. For those 

concerns, the researcher used some theories as the reference. 

a) Face to Face Learning 

Based on the findings explained in prior, the researcher found 

that the face to face class held using cooperative learning strategy with 

jigsaw as the main activity. The group division was last for a period 

as appropriate as the theory statement related to types of learning and 

teaching activities. Nevertheless, jigsaw also stands as cooperative 

activity involving pairs and small groups of learners in the 

classroom.68 

b) Online Learning 

1) Elements of online learning 

Based on the findings, the researcher found that the online 

class of language testing course has covered all four elements of 

online class. As the interactivity, students of language testing 

course have good interaction proved by asking-answering 

questions, giving comments, and grading their friends in web-

based education called PeerWise. As the collaboration, students 

                                                 
67 Thorne Kaye, Blended Learning: How to Integrate Online and Traditional Learning (London: 

Kogan Page Limited, 2003), 2 
68 Jack C. Richards and Theodore S. Rodgers, Approaches and Methods…, 192. 
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helped each other to get the best questions with some 

consideration of what they have learned in language testing 

course. As the trusting relationship, students built good 

relationship with their friends by grading questions they have 

created as the PeerWise requirement. As the communication 

media, students of the course utilized PeerWise as the media to 

communicate with their friends. They gave comments and also 

replied the comments of the questions. This phenomenon is 

appropriate as what as the theory that online learning has 4 

elements to be sustained; interactivity, collaboration, trusting 

relationship, and communication media.69 

2) Effective online learning 

Based on the findings, the researcher found that the online 

class of language testing course has covered all ways or 

guidelines to make best online class. 

(a) Require students to be active 

Students were active in the online learning; they were 

required to create good questions in order to get score of the 

course. The more they create questions, the higher score they 

get. Answering questions, grading, and giving comments that 

provided in PeerWise also encourage students to be active 

during online class. 

(b) Incorporate a variety of instructional methods 

PeerWise provides some instructional activities that 

encourage students to take part. It also stands as material 

review, reminding students if they face any difficulties.  

(c) Offer computer and internet skills courses 

In this part, the lecturer of the course said that no excuse to 

be absent although the students do not have computer or 

internet connection. The lecturer believed that students can 

be able to face their own technical problem.  

(d) Provide students with access to lecture notes 

In this case, PeerWise did not provide a media to lecture 

notes. Therefore, the students of the course did not lecture 

notes when they were in online class. The researcher think 

that this part is important to sustain because taking note 

should help students in reviewing or studying by their own 

pace. 

                                                 
69

 Du Jianxia, Liu Yunyan, Brown L. Robert, The Key Elements of Online Learning Communities 

(USA: Mississippi State University, 2010) 



44 

 

 

 

(e) Incorporate synchronous human interaction 

PeerWise stood as the place of the lecturer and students to 

communicate. The lecturer was the facilitator during the 

online class, while the students discussing materials of the 

course. 

(f) Provide students with learner control 

Learner control related to the time of online class. Here, the 

lecturer provided six days and it was enough for students to 

reveal on the material and prepare ideas. 

Those guidelines of effective online learning are appropriate as 

what as the theory that stated that effective online learning should 

covering require students to be active, incorporate a variety of 

instructional methods, offer computer and internet skills courses, 

provide students with access to lecture notes, incorporate 

synchronous human interaction, and provide students with learner 

control.70 

c) Blended Learning 

1) Definition of blended learning 

Based on the findings, the researcher concluded that the 

language testing course used blended learning as the teaching 

strategy.  The lecturer of the course mixed face to face learning 

with the online one. This was suitable with the theory of Thorne 

that stated blended learning represents an opportunity to integrate 

the advanced technology offered by online learning, in this case, 

the language testing course used PeerWise, and either interaction 

or participation offered by face-to-face learning which conducted 

in the language testing course using cooperative and 

communicative teaching with jigsaw as the activity. It can be 

supported and enhanced by using the sense and one-to-one 

contact of personal coaches.71 

2) Keys of blended learning 

Based on the findings, the researcher found that the blended 

learning strategy applied in language testing course had covering 

all keys of blended learning. Those are: 

(a) Live events 

                                                 
70

 Sitzmann Traci, Ely Katherine, Wisher Robert, Designing Web-based Training Courses to 

Maximize Learning, (USA: Advanced Distributed Learning Co-Laboratory, George Mason 

University, U.S. Department of Defense, 2010) 
71

 Kaye Thorne, Blended Learning: How to Integrate Online and Traditional Learning, (USA: 

Kogan Page Limited, 2003), 16. 
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The language testing course was done in both face to face in 

virtual classroom which students and lecturer have real 

meeting when learning process, and online class. 

(b) Online content 

Students experienced by completing their tasks in online 

learning. They were required to create questions, answering 

questions, giving comments, and grading questions in order 

to complete the tasks and get the score. In this case, the 

course was using PeerWise as the web-based education. 

(c) Collaboration 

Students were communicating each other in both face to face 

and online class. In face to face class, they were provided 

times to communicate since the teaching strategy that used in 

this class is cooperative learning with jigsaw as the main 

activity. In online class, students interact each other with 

some activities provided by PeerWise, they were creating 

questions, asking peers’ questions, giving comments of the 

questions made by their friends, and also grading the 

questions depends on the quality of the questions. 

(d) Assessment 

The assessment of the course has already explained by the 

lecturer in the first meeting. The assessment is covered as 

following: 

10% (Manner and Attendance) 

Absence (max twice) and frequent lateness will also reduce 

students’ grade. The UIN guideline calls this Performance. 

20% Assignments and Tasks 

Students will do various assignments as reinforcement of 

their understanding of the materials. 

20% PeerWise Scores 

Every student will write multiple-choice items based on the 

reading of the book. The scores consist of two things: 

Reputation Score and Answer Score. 

20% Mid-term Exams 

Students’ understanding of the concepts will be assessed 

online using multiple-choice questions. The best questions 

from PeerWise will be included in the test. 

30% Final Exam 

Project in groups. 
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The total score of the students was aimed to achieve learning 

goals which is students are expected to be able to know the 

concepts of good language tests, tests evaluation, and create 

good quality tests. 

(e) Reference material 

As the reference of the course, the lecturer used the book 

Language Assessment: Principles and Classroom Practices 

by H. Douglas Brown. 

The phenomenon in language testing course being researched 

was appropriate with the theory stated that blended learning 

should have 5 keys emerging as the important elements; live 

events, online content, collaboration, assessment, and reference 

material.72 

3) Teaching and Learning Processes 

(a) Scenarios 

Based on the findings, the researcher found that the language 

testing course was divided into three classes; A class with 29 

students, B class with 29 students, and C class with 30 

students. The course division aimed to have effective 

teaching and learning process to achieve learning objectives. 

All classes were taught by one same lecturer. As described in 

prior, the course used blended learning strategy with 

cooperative and communicative learning applying jigsaw as 

the class activity as the strategy of the face to face class and 

PeerWise as web-based education of the online one. 

This phenomenon was a little bit appropriate with the theory 

stated small class course focused on fewer lectures and 

sustained, asynchronous communication to design more 

engaging and meaningful learning experience.73  However, 

the course conducted in balance between face to face and 

online class. The course focused not on fewer lectures, but 

there were many lectures in two and fifteen hours. 

(b) Guidelines 

(1) New approaches 

Based on the findings, the researcher concluded that the 

language testing course covered synchronous and 

asynchronous connectivity and collaboration. The 

                                                 
72 Jared M. Carman, Blended Learning Design: Five Key Ingredients, (2005), 2. 
73  D. Randy Garrison and Norman D. Vaughan, Blended Learning in Higher Education: 

Framework, Principles, and Guidelines (San Francisco: Jossey-Bass, 2008), 27. 
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synchronous connectivity and collaboration occurred in 

face to face class. Student-students communicated in 

jigsaw activity, while the lecturer-student/students’ 

communication was not only occurred when mentoring 

jigsaw activity, but also in asking-answering question 

session. However, the asynchronous communication 

happened in online class. Students and the lecturer 

communicated indirectly through the discussion in 

PeerWise as the web based education. They did indirect 

connectivity in 6 days. 

The phenomena described before are appropriate with 

the theory stated that synchronous and asynchronous 

connectivity and collaboration made possible through 

blended learning designs portend a transformation of 

teaching and learning in higher education.74 

(2) Applying the principles 

This session discussed about two principles associated 

with design of social and cognitive presence. 

• Design 

Based on the finding, the researcher concludes that 

the language testing course has covering design of 

social and cognitive presence. As the theory stated 

that designing social presence is establishing climate 

that support open communication within a 

community of inquiry. 75  As well as the statement 

before, the course had applying jigsaw as the main 

activity that requires students to communicate with 

their friends. Furthermore, designing cognitive 

presence means establishing opportunities for critical 

reflection, discourse, and collaboration. 76  As the 

phenomenon happened in the course, students were 

working in group to discuss about course material, 

and then they were required to become the delegation 

of the group to another groups to present and explain 

what he/she has read. Afterwards, another student 

gave responses such a reflection, comments, and 

questions.  

                                                 
74 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 85-86. 
75 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 89. 
76 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 90. 
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• Facilitation 

Based on the finding, the language testing course used 

jigsaw as the main activity of face to face class and 

PeerWise as the web based education of online class. 

Both jigsaw and PeerWise stood as the facilitator of 

the course. For social presence, jigsaw and PeerWise 

rewuired students to develop from initial 

communication to giving comment and reflection and 

asking question. This was appropriate as well as the 

theory stated that facilitation social presence means to 

sustain community by shifting from initial efforts at 

open communication to nurturing purposeful 

cohesive responses.77 

Furthermore, jigsaw and PeerWise were also 

facilitated students with asking-answering questions, 

giving comments and reflection, and presentation. As 

the theory stated that facilitating cognitive presence 

encourage and support the progression of inquiry 

through to resolution.78  

• Direct instruction 

As described in the finding, the lecturer of the course 

divided students into some groups in random. Every 

student had responsibility to do discussion and then 

presenting what they have discussed. This is suitable 

with the theory stated that in direct instruction, the 

social presence is concerned with managing 

collaborative relationship to ensure students assume 

responsibility for their learning and not become 

distracted by personal relationship.79 

Besides, the cognitive presence of direct instruction 

occurred in the online class of language testing 

course. Students were giving their own ideas and 

perspectives related to their friends’ tasks which was 

conducting good question. They also gave comments 

and grading the quality of the questions. This is 

appropriate with the theory stated that instructional 

guidelines associated with cognitive presence must 
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contribute ideas and perspectives which expected to 

help to resolution.80 

(3) Assessment 

Based on the finding, the language testing assessment 

applied formative and summative assessment. The 

formative assessment of the course occurred in the 

online class. Students were required to complete their 

task which is creating good question. This stood as 

material review and checking students’ understanding 

about the prior material. This is suitable with the theory 

stated that formative assessment is important to gain 

feedback regarding the success of teaching methods and 

techniques.81 

Furthermore, the summative assessment conducted by 

quiz in mid-term exam and final project in final exam. 

As described in findings, the quiz was answering twenty 

multiple choice questions within an hour, while the final 

project was creating questions based on fourteen 

objectives of English Infocus VII book. The application 

of summative assessment is appropriate with the theory 

stated summative assessment are critical for maintaining 

the credibility of blended courses.82 

2. The Students’ Perception on Advantages and Disadvantages of 

Blended Learning Strategy Applied in Language Testing Course 

For the second research question, the researcher concluded 

advantages and disadvantages of blended learning strategy according to 

students’ perception. For those concerns, the researcher used some theories 

as the reference. 

a. Advantages 

According to the theory provided in chapter II, the blended learning 

strategy has some advantages. Those advantages are described 

below: 

1) Opportunities to create learning communities 

As described as well in findings, all 50 respondents gave 

information that they had learnt in a group of communities in face 

to face classroom of language testing course. But, in the online 

                                                 
80 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 97. 
81 D. Randy Garrison and Norman D. Vaughan, Blended Learning…, 100. 
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class, they worked individually. The researcher concluded that 

the phenomenon in the course was appropriately matched with 

the theory. 

2) Flexibility 

Flexibility means students could share their opinion related to 

material being discussed. Based on the finding, students were 

sharing material in both face to face and online learning. 

Therefore, the researcher concluded that the advantages is 

sustained. 

3) Increased interaction from students 

Based on the findings, the researcher discovered that students of 

language testing course were experiencing interaction in bot face 

to face and online class. They were not only interacting each other 

by jigsaw activity in the face to face class, but also interacted by 

activities provided in PeerWise in the face to face class. From the 

statements before, the researcher concluded that the phenomenon 

was achieving learning adjectives stated by the theory. 

 

 

4) Best of both worlds 

Based on students’ perceptions described on the findings, the 

researcher found that the course was combining both face to face 

and online learning. Students stated that the online learning using 

PeerWise was combined by jigsaw in face to face class. However, 

some students also stated that they feel bored because of the 

repetitive activity. Additionally, students’ perceptions regarding 

their boredom should be considered and avoided. 

5) Asynchronous communications 

According to the finding, the researcher found that students were 

doing asynchronous communication in online class using 

PeerWise as the media. They communicated with their friends 

through giving comments and reflection of questions made by 

their friends. The researcher concluded that the course has gaining 

this advantage. 

b. Disadvantages 

Furthermore, according to the theory provided in chapter II, the 

blended learning strategy has also some disadvantages. Those 

disadvantages are described below: 

1) Time requirements 
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Based on the finding, the researcher did not discover problem 

related to time management. This problem does not appropriately 

match with the theory. 

2) Students’ perception of blended learning 

Based on the finding, the researcher discovered some problems 

stated by the respondents. Some students feel uncomfortable with 

activity requirement related to answering question as the online 

class activity. Some students also complained their lack internet 

connection, especially when doing quiz as mid-term exams. In 

addition, some students also complained about the final projects 

held in final examination. They stated that the final held in group 

was unreliable. There were students with less of work, but they 

got the score higher than the active students. Those problems 

were stated by the respondents and do not included in the theory 

in detail.  
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CHAPTER V: 

CONCLUSION AND SUGGESTION 

 In this chapter, the conclusion of the research and the suggestion from the 

researcher are presented as follows: 

A. Conclusion 

Based on the research findings which were presented in the previous 

chapter, there are several points that can be concluded as following description:  

1. In case of learning process of language testing class using blended learning 

as the strategy, the researcher concludes that: 

a. The face to face learning used cooperative language learning. The 

teaching approach was applied through jigsaw as the main activity of the 

course. In addition, the next activity was asking-answering questions 

from the lecturer to students to check students’ understanding of material. 

b. The online learning used PeerWise as the main activity. In case of online 

learning elements, the language testing course has covered all elements 

which are interactivity, collaboration, trusting relationship, and 

communication media. Furthermore, in case of effective online learning, 

the course has conducted 4 out of 6 guidelines to get the best online 

learning. 4 guidelines are covering require students to be active, 

incorporate a variety of instructional method, incorporate synchronous 

human interaction, and provide students with learner control. However, 

2 guidelines that has not being achieved was offer computer and internet 

skills courses and provide students with access to lecture notes. 

c. The blended learning strategy applied appropriately as what as described 

in the theory. Based on keys of blended learning, the course covered all 

5 keys which are live events, online content, collaboration, assessment, 

and reference material. Furthermore, the course conducted in the small 

class course with applied differently in time allocation. The theory stated 

that the face to face class should spend less time than the online, but the 

phenomenon occurred that the face to face and online class was done in 

balance regarding to time allocation. The course also has covering two 

main approaches of blended learning; synchronous and asynchronous 

communication. In term of principles, the course also achieved social and 

cognitive presence in its design, facilitation, and direct instruction. 

Finally, the language testing course also covered formative and 

summative assessment. 

The researcher concluded that the blended learning strategy was done well, 

although there two points that were not applied, and the two points is 
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included in effective online learning; offer computer and internet skill 

courses and provide students with access to lecture notes. The first was not 

significance because in this era, students can rent or borrow computer, and 

they should know how to operate internet. The second was significance 

because students have their own pace in reviewing and studying. Therefore, 

it should be better to provide a media to take notes in online learning.  

2. Based on questionnaire result that supported by interview about students’ 

perceptions on advantages and disadvantages of blended learning strategy 

applied in language testing course, the researcher described as following:  

a. Advantages 

According to students’ perceptions, the course was conducted and 

achieved advantages as described in the theory; 

1) Opportunities to create learning communities 

2) Flexibility 

3) Increased interaction from students 

4) Best of face to face and online learning 

5) Asynchronous communication 

b. Disadvantages 

However, the course was also had disadvantage in accordance to 

students’ perception; lack internet connection final projects reliability. 

B. Suggestion  

Based on the result of this study, there are some significant suggestions 

from the researcher which is stated as follows: 

1. For lecturer 

Based on the result of the study, the course was conducted as good as its 

appropriateness with the theory. However, the lecturer should provide an 

activity in the online class regarding to students taking notes. Additionally, 

to avoid boredom in face to face class, the lecturer should provide several 

activities. 

2. For other lecturers who will use blended learning strategy 

In order to attract students interest, lecturers can apply blended learning as 

the teaching strategy of any courses. Absolutely, by considering many 

theories provided in books and journals as well as this research has been 

conducted. 

3. For future researchers 

Based on the result of this study, the researcher comes with 

suggestions for future researcher who are interested to conduct the research 

related with the student teacher’s ability in designing assessment 

instrument. In this research, the researcher has conducted the study in 
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whole learning process of blended learning strategy. Therefore, for future 

researcher, they can focus deeper on parts of blended learning strategy; 

assessment, course outline, and/or designs. In addition, future researcher 

can also focus on how the blended learning applied in senior high schools, 

and/or its effectiveness to be applied in some courses.
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